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Abstract: 
This article reviews the evolution of community education from its genesis in the 1970s to the present day.  It begins 
by considering the contested meaning of the word ‘community’ and the origins of community education, before 
WXUQLQJVSHFLƶFDOO\WRWKHFDVHRI,UHODQGDQGRXUGRPHVWLFH[SHULHQFHRIFRPPXQLW\HGXFDWLRQ7KHDXWKRUFULWLFDOO\
assess Irish community education, observing that it has become depoliticised and de-radicalised in recent years and 
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IXQGHGDQG LVFRPPRQO\KRXVHGZLWKLQSXUSRVHEXLOW VHWWLQJV ,WV LPSRUWDQFHKDVEHHQƶUPO\HVWDEOLVKHGZLWKLQ
policy with chapter 5 of the White Paper Learning for Life (2000) dedicated to its understanding.  More recently, its 
VLJQLƶFDQFHLQHQFRXUDJLQJHFRQRPLFUHFRYHU\KDVEHHQHPSKDVLVHGZLWKWKH0LQLVWHUIRU7UDLQLQJ	6NLOOVGHVFULELQJ
it as ‘a cornerstone to meeting the targets of the National Skills Strategy’1. The creation and continual reform of 
the Further Education Training & Awards Committee (FETAC) has strengthened community education’s potential to 
formally recognise learning.  This has allowed recipients to more readily progress to suitable employment or loftier 
KHLJKWVDORQJWKHODGGHUHG1DWLRQDO)UDPHZRUNRI4XDOLƶFDWLRQV1)4





as ‘a process of communal education towards empowerment’ and an action intrinsically linked to community 
development (Government of Ireland, 2000: 110).  
Although not uncontested, this presentation of social change community education 2 as an approach to community 
GHYHORSPHQWLVQRWQHZVHHIRUH[DPSOH/RYHWW.LUNZRRG	.LUNZRRG&RQQROO\/HGZLWK
2005, Beck & Purcell, 2010). It is a collective, dialogic, democratic pedagogy that enables an analysis of subjective 
experiences undertaken in a way that encourages critical intervention in the social realm. Demonstrating its 
understanding in practice, the Community Education Network (CEN), which boasts over 130 member organisations, 
UHFHQWO\RƵHUHG DGHƶQLWLRQRI FRPPXQLW\ HGXFDWLRQ LQ WXQHZLWK VXFK VRFLDO FKDQJH DPELWLRQVGHVFULELQJ LW DV
‘a process of personal and community transformation, empowerment, challenge, social change and collective 
UHVSRQVLYHQHVVũ JURXQGHG LQ SULQFLSOHV RI MXVWLFH HTXDOLW\ DQG LQFOXVLYHQHVVš DQG GLƵHUHQW IURP ŠJHQHUDO DGXOW
HGXFDWLRQSURYLVLRQGXHWRLWVSROLWLFDODQGUDGLFDOPHWKRGRORJLHVš$RQWDVS
By the White Paper’s own admission, the inclusion of social change community education came about through 
consultation with a range of stakeholders including organisations from within the community sector 3. It is hard to 
GHƶQHH[DFWO\ZKDW WKHFRPPXQLW\ VHFWRU LVZLWK VRPHTXHVWLRQLQJZKHWKHU D UDQJHRI FLYLO VRFLHW\JURXSVFDQ
constitute a sector in itself (Ó &LQQ«LGH&ROOLQV3RZHOO	*HRJKHJDQ$OVRSUREOHPDWLFLVWKH
drawing out of community education as an entity in itself. 
1 Ciaran Cannon, minister for Training and Skills speaking at an Aontas community education conference entitled ‘making a living, making 
a life’ held in November, 2011. 
 http://www.aontas.com/newsandevents/latestnews/2011/11/21/community-education-programmes-vital-to-meeting-ambitious-targets-of-national-skills-strategy/ 
accessed 4 November 2012. 
2 Throughout this paper the expression ‘social change community education’ is being adopted.  Other terms that can be used include 
radical community education, which is sometimes used interchangeably, and popular education, commonly used in Scottish settings 
and borrowed from Latin American practice in particular.  
3 Appendix 2 of the White Paper lists those who participated in the consultation process.  These include a number of CDPs, Local Area 
Partnership Companies, The Community Workers Cooperative, The Combat Poverty Agency, the Irish Traveller Movement and the Irish 
National Unemployment Organisation. 
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Although the bulk of non-college adult education is delivered through State established Vocational Educational 
Committees (VECs), community educators within these are remitted to position themselves in local contexts. 
Their actions coalesce with an array of independently founded community sector organisations which emerged 
through bottom up community activism in response to a range of issues such as gender discrimination, poor housing 
conditions, unemployment and a lack of services for young people. Some community workers within this fold also 
consider themselves community educators and a number of organisations are sanctioned to deliver FETAC awards 
and/or university accredited programmes in partnership with the relevant institution. 
It would appear however that this bottom-up community sector, founded on principles of justice and equality, has 
GUDPDWLFDOO\ORVWLWVZD\DQGKDVEHFRPHGLVFRQQHFWHGIURPPDQ\RIWKHVRFLDOFKDQJHDPELWLRQVWKDWGHƶQHGLWV
RULJLQV6LQFHLWVHYROYHPHQWLQWKHVV4WKHUHKDVEHHQFRQVLGHUDEOHGHSROLWLFLVDWLRQRISUDFWLFHZLWKHƵRUWV
to extend participatory democracy and realise social change often replaced by an assortment of local community 
services managing the shortfall in public service provision. For community education, there has been substantial 
vocalisation of practice and a renewed emphasis on individualism over collectivism with much practice conforming 
to State imposed demands to support the economic realm and manage unemployment. This has been exacerbated 
by the creation of Seirbhísí Oideachais Leanunaigh Agus Scileanna (or SOLAS) charged with overseeing the merger 
of VECs into Local Education and Training boards (LETBs) and the integration of the training sector (formally FAS) 
within this. All accredited community education, including that which has traditionally been organised through 
independent community sector organisations, is likely to append to these revised structures in some way.  
It is easy to present a rose tinted overview of a singular politically minded community sector with a storyline of 
XQIHWWHUHGLQFXUVLRQE\WKH6WDWH7KLVLVKRZHYHUQRWWKHFDVHDQGDORQJVLGHH[WHUQDOO\LPSRVHGGLƸFXOWLHVWKHUH
have been contributory factors from within the sector which will be presented as part of this paper.  Before doing 
this, concepts of community education will be presented including a focus on the contested nature of the expression 
FRPPXQLW\LWVHOI$EULHIKLVWRU\RIVHFWRUDOHYROYHPHQWLVWKHQRƵHUHGFRQWH[WXDOLVLQJFRQWHPSRUDU\SUDFWLFHZLWKLQ
wider politico-economic circumstances. Alongside a critical analysis of State involvement with the community sector, 
LQWHUQDO DFFHOHUDQWV DUH GLVFXVVHG FRQFOXGLQJ ZLWK UHƷHFWLRQV RQ WKH FXUUHQW XQFHUWDLQ VWDWXV RI VRFLDO FKDQJH
community education and possibilities for future actions.  




be methodically transferred to others thus negating the contested nature of many of the concepts at play (Winch 
	 *HQJHOO  $VSLQ 	 &KDSPDQ  7KHUH LV FHUWDLQ ORJLF WR FDXWLRQ ZKHQ GHƶQLQJ SUDFWLFH $ SRVVLEOH
FRQVHTXHQFHRI DJUHHLQJ ULQJIHQFHGGHƶQLWLRQV LV WKHSRWHQWLDO WR OLPLWZKDW LV FRQVLGHUHG DSSURSULDWHSUDFWLFH
thereby excluding innovation. 
4 ,W LVGLƸFXOW WRH[DFWO\SLQSRLQW WKHRULJLQVRI WKH ,ULVKFRPPXQLW\VHFWRU ,QWHUQDWLRQDOO\FRPPXQLW\ LW LVFRPPRQO\ OLQNHGWRSRVW
FRORQLDOHƵRUWVWRHPSRZHUORFDOGHFLVLRQPDNLQJRIHFRQRPLFDQGVRFLDOUHIRUP,UHODQGšVVWRU\LVFRPPRQO\OLQNHGWR0XLQWLU1D7LUH
a rural based community enterprise initiative operational in the early 1900s. The contemporary community sector is more accurately 
linked to urban mobilisation movements contextualised within wider global movements of the 1960s/70s. The women’s movement is 
FRQVLGHUHGSDUWLFXODUO\LQƷXHQWLDOLQLWVHVWDEOLVKPHQW
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$QRWKHUSLWIDOO LVWKHZD\LQZKLFKVHWWLQJERXQGDULHGIUDPHZRUNVFDQUHVXOWLQVWUHQXRXVHƵRUWVE\VXSSRUWHUVWR
ƶW UHDOZRUOGHYHQWVZLWKLQWKHVH)XUWKHUFDXVHIRUFRQFHUQ LV WKHZD\V LQZKLFKPXOWLGLVFLSOLQDU\ƶHOGVRIVWXG\
that evolve around social phenomenon, (as is the case with community education and community development), 
FDQVHUYH WKHGHYHORSPHQWRIDFDGHPLFGLVFRXUVH UDWKHU WKDQ LQƷXHQFH WKHHYHQWV WKH\SXUSRUW WRXQGHUVWDQG 
This situation is compounded by the absent voice of those living the realities under discussion (Lynch, 1999) and it is 
not unusual for theory-practice divisions to emerge.   
ii. The Dubious Nature of Community  
A common starting point in discussing the nature of community education is examination of the expression community 
itself, a word that has enjoyed considerable popularity for some time now. Usually signifying positivity, wellbeing and 
social cohesion, literal translations can be applied universally covering all elements of a particular geographical area 
regardless of the make-up of its population. Other types of communities presented are communities of interest, 
IRU H[DPSOH WKH *DHOLF $WKOHWLFV $VVRFLDWLRQ *$$ LVVXH EDVHG VXFK DV ULJKWV DQG HQYLURQPHQWDO DZDUHQHVV
communities, and those linked by identity for example the gay or Muslim community.  
It is important that we challenge many of the assumptions implicit in use of the word community most obviously 
the broad presumption of homogeneity that disregards micro-economic, political, cultural, and many other 
GLƵHUHQFHV$OVRSUREOHPDWLFLVWKHXWRSLDQKLVWRULFDOYLVLRQLQJRIWHQHYRNHGDQGPHPRULHVRIFRQWHQWHGFRKHVLYH
QHLJKERXUKRRGVXVXDOO\UHYROYHDURXQGDGRPHVWLFUROHIRUZRPHQ7KHH[LVWHQFHRIVRPHFRPPXQLWLHVLQWKHƶUVW
place, for example the aforementioned gay and Muslim communities surely indicate segregation from mainstream 
FRPPXQLW\ LQ WKHƶUVWSODFHUHYHDOLQJDQXQGHUEHOO\RIH[FOXVLRQDQGHYHQEDQLVKPHQW ,W LVKDUGWRFRQVLGHU WKH
KLVWRU\RI,ULVKFRPPXQLWLHVZLWKRXWUHƷHFWLQJRQKLVWRULDQ)UDQFHV)LQQHJDQšVGHVFULSWLRQRI0DJGDOHQHODXQGULHVDV
penitentiaries for women considered ‘unmanageable’ for falling pregnant outside of marriage5.  Also worth considering 
is the way in which the word is called on more readily to describe geographical areas occupied by the working and 
ORZHUPLGGOH FODVVHVZKHUH GLVSURSRUWLRQDWH QXPEHUV RQZHOIDUH EHQHƶW UHVLGH ŠVRPHWLPHVZLWK FRPSOH[ VRFLDO
GLƸFXOWLHVšDVLWXDWLRQSHUSHWXDWHGE\SRRUJRYHUQPHQWSUDFWLFHVLQWKHDOORFDWLRQRIVRFLDOKRXVLQJ'UXG\	3XQFK
2005 p.157).  
As is the case with all contested concepts, the most important consideration is the inclination of the user and Shaw 
DOHUWVXVWRDUDQJHRIDGRSWLRQVDFURVVWKHSROLWLFDOFRQWLQXXPIURPUHYROXWLRQDU\VRFLDOLVWPRYHPHQWVWR
deeply conservative traditions. Under neo-liberal conditions, manifestations encouraged are towards a siding with 
self-help suggestions that communities can themselves overcome a milieu of economic and social disadvantages 
ZLWK OLWWOH UHJDUG IRU WKH VRFLDO SROLFLHV WKDW FUHDWHG WKHVH FRQGLWLRQV LQ WKH ƶUVW SODFH %HUQHU 	 3KLOLSV  
This ‘boot-straps’ mentality absolves policy makers of any redistributive responsibility and allows for a blaming of the 
SRRUIRUWKHFLUFXPVWDQFHVZLWKLQZKLFKWKH\ƶQGWKHPVHOYHV
 
5 The last Magdalene laundry closed its doors as late as 1996. In an interview published in The Irish Times in August of that year, Dr. Finnegan 
LGHQWLƶHGKRZZKLOVWLQLWLDOO\XVHGWRSURYLGHDFFRPPRGDWLRQIRUZRPHQHQJDJHGLQSURVWLWXWLRQDQGH[SHULHQFLQJSUREOHPDWLFGULQNLQJ
the laundries were increasing used as a penitentiary for unmarried pregnant women with the consent of family and wider community 
members.
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2QH XVHIXOPRGHO RI FRPPXQLW\ DV D VRFLDO V\VWHP LV WKDW ZKLFK LV RƵHUHG E\ 'DYLG &ODUNH  &RQVLGHULQJ
the importance of people, place, relationships, beliefs and values, Clarke contends it is the presence of feelings of 
VLJQLƶFDQFH (I matter), solidarity (I belong) and safety (both physical and psychological), that are the hallmarks of a 
JRRGFRPPXQLW\$ORQJZLWK WKHVH WKUHH Š6šV&ODUNH SSURSRVHVDFRPPXQDOGLOHPPDDV ŠWKHSUREOHP
of how social systems can become more open to one another without weakening their own sense of community 
or destroying that of others’. It is through engagement with this communal dilemma, communitarianism can be 
developed ensuring authentic connections with others that respect, nurture and strengthen diversity.   
II. What is Community Education? 
At its broadest, community education can be understood as localised, structured learning that happens outside of 
traditional institutions. In practice these can be within specialist adult education centres such as those managed 
by the VECs, community buildings, literacy support centres, community sector organisations such as Community 
Development Projects (CDPs), Family Resource Centres (FRCs) or Community Law Centres (CLCs), Local Area 
Partnership Companies, training centres, health centres, within schools, churches, unoccupied social housing, 
people’s homes, and whatever other premises are available to groups and deliverers.  
$ORQJVLGHORFDWLRQDOFRQVLGHUDWLRQVFRPPXQLW\HGXFDWLRQLVDOVRGLƵHUHQWLQRWKHUZD\V2QHVXFKGLVWLQFWLRQLVWKH
way in which it is described as being not just for the people, but ofWKHSHRSOH&RQQROO\,WVLQWHQWLRQLVFRQFHUQ
for process as well as content with a commonly evoked mantra being the idea of starting where the person is at. 
This doesn’t just mean accommodation for many of the practical challenges facing adults as they return to education 
VXFKDVƷH[LELOLW\DƵRUGDELOLW\DQGFKLOGFDUHLWDOVRPHDQVDFRJQLVDQFHIRUWKHNQRZOHGJHVNLOOVDQGYDOXHVDSHUVRQ
brings to a learning experience and a drawing from these in determining subjects and modes of delivery. 
Another core feature of community education described in the White Paper, Learning for Life LV LWVVLJQLƶFDQFH LQ
‘reaching large numbers of participants in disadvantaged settings’ (Government of Ireland, 2000 p.110). This refers 
to its relationship with aforementioned communities characterised by high density social housing, disproportionate 
unemployment rates when set against national averages, and a population where many underachieve at school when 
set against meritocracy’s yardstick for progression to Higher Education. Aontas6 (2004 p.16) support this accolade 
describing community education as ‘to the fore in tackling adult educational disadvantage for many years’ and as 
HYHQWVWKDWŠKDYHVKRZQKRZVXFFHVVIXOFRPPXQLW\JURXSVFDQEHLQDFWLQJDVƶUVWSRLQWRIFRQWDFWIRUKDUGWRUHDFK
learners’.     
In maintaining these distinguishing factors, community education has re-negotiated traditional hierarchical teacher-
learner relationships. A consequence of this more lateral approach has been a blurring of boundaries between 
professionalLQRWKHUZRUGVTXDOLƶHGDQGlay practitioners. This latter cohort is often past recipients and members of 
WKHFRPPXQLWLHVLQTXHVWLRQZKRKDYHFUDIWHGWKHLUWUDGHRQWKHMRERIWHQLQSDUWQHUVKLSZLWKTXDOLƶHGFRXQWHUSDUWV
Their ability to more genuinely empathise is thought by many to add a richness to community education which is 
absent from more elitist models of practice.  
6 The Irish National Adult Learning Organisation. For further information see www.aontas.com accessed 4 Nvember 2012. 
31Ir. Rev. CED Law & Pol. Vol.1 (4) [2012]Camilla Fitzsimons - Social Change Community Education - Where are we Now?
i. Theories of Community Education
:KLOVW WKLV SDSHU VSHFLƶFDOO\ FRQFHUQV LWVHOI ZLWK social change community education, it is useful to extrapolate 
DZLGHUXQGHUVWDQGLQJRI FRPPXQLW\HGXFDWLRQFRQVLGHULQJ LWXQGHU WKUHHEURDGEDQQHUV 7KHƶUVWRI WKHVH LV D
universal approach open to all regardless of social circumstances and premised on a non-selective assumption of 
KRPRJHQHLW\0DUWLQ'RPLQDQWWKHPHVZLWKLQWKLVW\SHRISUDFWLFHLQFOXGHOLIHORQJOHDUQLQJODERXUPDUNHW
re-activation and neutrality. A second type of community education that can be drawn out is a compensatory or 
second chance model of practice. This deliberately discriminates in favour of those considered disadvantaged as 
SDUWRIHƵRUWVWRH[WHQGHTXDOLW\RIRSSRUWXQLW\7KHUHLVOLWWOHGRXEWDERXWWKHEHQHƶWVIRULQGLYLGXDOVZKLFKLQFOXGH
JUHDWHUMRESURVSHFWVDQGHDUQLQJSRZHULQFUHDVHGVHOIFRQƶGHQFH%DLOH\HWDODQGLPSURYHPHQWVLQ
happiness and health (Field, 2011). For a community there can be falling unemployment and, in cases where people 
SURJUHVVWRKLJKHUHGXFDWLRQDQRUPDOLVLQJRIWKLVSDWKZD\VRPHWKLQJWKDWPLJKWKDYHEHHQSUHYLRXVO\FRQVLGHUHG
unattainable. However, whilst many well intentioned practitioners work tirelessly in providing for this, there is a 
contradiction at the heart of practice as, without a commitment to addressing the systemic causes of inequality of 
RXWFRPHIURPVFKRROLQJOLWWOHPRUHLVEHLQJDFKLHYHGWKDQPDQDJLQJWKHV\PSWRPVRILQHTXDOLW\
6XSSRUWLQJWKHVHVKRUWIDOOVVRFLDOFKDQJHFRPPXQLW\HGXFDWLRQLVDUDGLFDOSROLWLFLVHGSUDFWLFHSUHPLVHGRQDFRQƷLFW
model of society and concerned with the achievement of equality of condition (Lynch & Baker, 2005) where all in 
VRFLHW\FDQEHQHƶWUHJDUGOHVVRIZKHWKHURUQRWWKH\HQJDJHLQDVSHFLƶFSLHFHRILQGLYLGXDOLVHGOHDUQLQJWKHPVHOYHV
It is concerned with consciousness-raising where educators work in solidarity with community members evoking 
intellectual discovery through dialogue (Freire, 1972). Central to this Freirean approach is a belief that education 
alone does not bring about equality, what is required is praxis, a process of collective transformational action and 
UHƷHFWLRQXQGHUWDNHQ WRHƵHFW VRFLDO FKDQJH7KLVFDQ WDNHPDQ\ IRUPV LQFOXGLQJGLDORJXHDQGQHJRWLDWLRQZLWK
power-holders, rights based campaign and lobbying work, and the establishment of additional supports to address 
issues and highlight shortfalls in public provision.   
Crucially, this critical pedagogy also calls to account the structural and relational dimensions of knowledge. Notions 
RI D ƶ[HG VHW RI DEVWUDFW LGHDV DQG LQGLVSXWDEOH IDFWV ODUJHO\ KHOG E\ WKH WHDFKHU DUH FKDOOHQJHG LQ IDYRXU RI D
collapsing of objective/subjective boundaries as real world events are grounded within each person’s sense of self. 
7KLVGRHVQšWPHDQXQFULWLFDODFFHSWDQFHRISRVWPRGHUQVXEMHFWLYLVPDVDVHWRIXQUHODWHGFLUFXPVWDQFHVLQGLYLGXDO
conjectures can and do vary immeasurably. However, when subjective accounts are validated through comparison 
with the experiences of others they accumulate into common or generative themes (Freire, 1972). It is these themes 
that create the starting point for a problem-posing analysis, enhanced by dialectic engagement with the theories 
and research of others, inquired into from a variety of angles. Academic contributions (such as this paper), are not 
SUHVHQWHG DV LQFRQWHVWDEOH EXW DUH RƵHUHG DV FRGHVZKHUH WKURXJK WKH RSWLF RI D SHUVRQšV RZQ VXEMHFWLYLW\ DQ
DXWKHQWLFXQGHUVWDQGLQJFDQEHEXLOW6KRU	)UHLUHSS
ii. The Development of Community Education in Ireland  
Community education in Ireland can be particularly traced to the 1970s, unsurprising when one considers that 
before this date secondary schools were the preserve of sons of the wealthy whilst any schooling girls received was 
ODUJHO\LQVWUXFWLRQDODQGGRPHVWLFDOO\IRFXVHG&XOOHQ+DUIRUG,QDGGLWLRQPDQ\WKRXVDQGVRIFKLOGUHQ
attended an industrial school sector where, compounded by institutional neglect and abuse, recipients left with ‘a 
higher proportion of unmet literacy needs’ (Feely, 2010). 
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Demands for education emerged from those who were unable to read, women, early retirees, and employers eager 
to improve skills levels in the workplace (Feehan, 1979).  As the organisations charged with responsibility to provide ‘a 
suitable system of continuation education in its area’ (Vocational Education Act, 1930, s. 30-a), VECs were perfectly 
SRVLWLRQHG WR UHVSRQG WR WKHVH QHHGV DQG WKH DSSRLQWPHQW RI $GXOW (GXFDWLRQ2ƸFHUV $(2V LQ  IROORZHG
the locally based evening courses of the 1970s described by Aontas (2004 p.9) as ‘the backbone’ in the advent of 
community education. 
The VECs were not the only providers of part-time adult education and pioneering work was also initiated by religious 
orders, the university sector and the trade union movement7&DUH\S*RYHUQPHQWRI,UHODQGS
:KHUHWKH9(&VGLƵHUHGZDVE\WKHLUDOUHDG\VWURQJFRQQHFWLRQZLWKZRUNLQJFODVVFRPPXQLWLHVWKURXJKWKHSURYLVLRQ
of post-primary vocational education. Their centrality as community education providers was copper-fastened by 
the introduction of ring-fenced grant aid such as the Vocational Training Opportunity Scheme (VTOS), the Back to 
Education Initiative (BTEI) and, the appointment of dedicated Community Education Facilitators in the early 2000s.   
Also important, particularly when considering social change community education, was the bottom up emergence 
RI D UDQJH RI VHOIPDQDJHG FRPPXQLW\ JURXSV GLVVDWLVƶHGZLWK WKH VWDWXV TXR DQG LQWHUHVWHG LQ EULQJLQJ DERXW
V\VWHPLFFKDQJH7KHVHLQFOXGHGWKH:RPHQšV0RYHPHQW)UHLUHDQLQƷXHQFHGSRSXODUHGXFDWLRQDOLQLWLDWLYHVPDQ\
of which were underpinned by liberation theology, and grassroots movements concerned with tenants’ rights, 
unemployment and anti-drugs initiatives. Government responses to this foray included the establishment of The 
Combat Poverty Agency LQ  OHJLVODWLYHO\ FKDUJHGZLWK WKH GLVVHPLQDWLRQ RI LQIRUPDWLRQ WR WKH 6WDWH RQ WKH
DOOHYLDWLRQRISRYHUW\DQGWKHSURYLVLRQRIDQDO\VLVRQLWVFDXVHV&RPEDW3RYHUW\$FW)ROORZLQJLQWHUPLWWHQW
development funding through both EU and domestic development initiatives, consistent funding was introduced to 
an original 15 Community Development Projects (CDPs) in 1991. 
Successful applications to the community development fund swelled over a ten year period and community education 
EHFDPHLQWHUODFHGZLWK&'3VVRPHRIZKLFKZHUHVXSSRUWHGWKURXJK9(&IXQGHGLQLWLDWLYHVVXFKDVWKHAdult 
Literacy and Community Education Budget. CDPs operated alongside a structure of Family Resource Centres (FRCs) 
and youth groups and a range of addiction supports that emerged on foot of the Rainbow government’s First Report 
of the Ministerial Task Force on Measures to Reduce the Demand for Drugs (1996). 
These locally evolved, self-managed community groups were joined by a State introduced network of Local Area 
Partnership Companies initially established to administer European development aid. An original 12 Local Area 
Partnership Companies were charged with assisting re-entry to the workforce, promoting entrepreneurialism and 
business start-ups, and supporting existing community development projects in their area (Teague & Murphy, 
2004). This pilot programme was expanded in the mid-1990s with partnership companies remitted to engage in a 
multi-sectoral process enabling community representatives to share management at board level with trade union 
representatives, State agencies, businesses and other local interests often including education providers. 
  
7 University College Cork (UCC) established outreach centres whilst in Dublin the Institute of Adult Education was founded in 1940 
(originally the Dublin Institute of Catholic Sociology). The Green Paper in AE also refers to the People’s College (part of the trade union 
movement) and the Irish Countrywoman’s Association Residential College.  
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As a whole, the community sector is commonly described as resting on values of equality and social justice, 
empowerment, participation and collective action with concern for both task and process. When enacted, these 
SULQFLSOHVDUHWKRXJKWWREULQJDERXWDPRUHGLƵXVHGLVWULEXWLRQRISRZHUDQGHQDEOHDQDPHOLRUDWLRQRIFRPPXQLW\
FRQFHUQV 3RSSOH  7ZHOYHWUHHV  &:&  *RYHUQPHQWDO FRPPLWPHQW WR FRPPXQLW\ GHYHORSPHQW
has been enshrined in successive programmes for government and it has been claimed that over three decades, 
community development in Ireland has maintained its independent voice, contributed to the modernisation of rural 
Ireland, responded to issues arising from rapid urbanisation, and, ‘succeeded in elevating the needs of the most 
GLVDGYDQWDJHGWRDOHYHOZKHUHWKHFRQGLWLRQVDƵHFWLQJWKHVHJURXSVFRXOGQRORQJHUEHLJQRUHGš/OR\GS
:ULWLQJ VRPH WLPH DJR 0DUWLQ  SURSRVHG PRGHOV RI FRPPXQLW\ HGXFDWLRQ FDQ EH GLƵHUHQWLDWHG DORQJ
historical inquiry when determining ideological intent. Such a trajectory would lead to assumptions that radical/
social change community education is that which is practiced within community sector organisations with universal 
and compensatory models likely to be found within agencies such as FAS and VECs. This is however not strictly the 
case in an Irish setting and there are reports of radical practice from some VEC practitioners in collaboration with 
ERWWRPXSFRPPXQLW\RUJDQLVDWLRQVJURXSVDQGQHWZRUNVIRUH[DPSOH)OHPLQJ,QJOHVHWDO&XOOLQDQH
2003, Brady, 2006,) and individualist, second chance models within independent community sector organisations 
(for example Bailey et al, 2011).   
III. The Co-option of the Community Sector
There is however growing acceptance that this community sector has been considerably depoliticised. Its essence 
is not the initiation of civil society spaces to enable a more active citizenship, or radical ambitions of social justice 
WKURXJKVWUXJJOHUDWKHUZKDWKDVRIWHQHPHUJHGLVDUDQJHRIFRPPXQLW\VHUYLFHVLQFOXGLQJFKLOGFDUHKHDOWKFDUH
supports, counseling, information provision, personal development and work-based training. These are welcome and 
necessary services for the communities in question and it is unsurprising that resources funneled into previously 
neglected areas were used to address the failure by successive governments to provide for basic needs.  
For community education, there has been a considerable vocationalisation of delivery. The development of active 
citizenship through praxis has been relegated to the side-lines as lifelong learning, a concept originally conceived as 
SDUWRIHƵRUWVWRGHEXQNWKHIURQWORDGLQJRIHGXFDWLRQWRWKHEHJLQQLQJRIRQHšVOLIHF\FOHKDVEHHQFRPPHUFLDOO\UH
IUDPHGDVDNH\UHTXLUHPHQWIRUHFRQRPLFUHQHZDO$WWKH$RQWDV$*0VLJQLƶFDQWDSSUHKHQVLRQZDVH[SUHVVHG
by both VEC and independent community sector employees about SOLAS. Concerns raised included a top-down 
rather than bottom up interpretation of educational need, a clinical use of community education to engage hard to 
reach learners in compulsory training linked to welfare payments, a quantitative rather than qualitative approach to 
PHDVXULQJOHDUQLQJDQDEVHQFHRIIRFXVRQWKHLPPDWHULDOEHQHƶWVRIOHDUQLQJDQGIHDUVIRUWKHLQGHSHQGHQFHRI
ORFDOFRPPXQLW\SURYLGHUVWKUHDWHQLQJWKHLUGLYHUVLW\ OHYHOVRIVXSSRUWDQGSROLWLFDO LQWHQWLRQV)RUWKRVHRƵHULQJ
accreditation, anxiety was expressed about a lack of representation for non-VEC structures with the overall sentiment 
being that these top down landmark changes will considerably devalue social change community education due to a 
lack of regard for non-vocational, collectivised approaches. 
:KHUH)(7$&TXDOLƶFDWLRQKDVEHHQVXFFHVVIXOO\PRXOGHGWRPHHWWKHQHHGVRIVRFLDOFKDQJHFRPPXQLW\HGXFDWLRQ
the upcoming amalgamation of FETAC with other accrediting bodies into the 4XDOLƶFDWLRQVDQG4XDOLW\$VVXUDQFH
Association of Ireland (QQI) is an additional worry. 
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Uncertainly abounds about whether the LETBs will be the only quality assurers of Further Education exercising power 
to appoint educators without consulting host community organisations. This increases the potential for an incursion 
of pedagogues unfamiliar with social change community education as a process of community development 
interpreting all education as either universal or compensatory.  
    
IV. How has this happened? 
i. The Janus-face of the State
Whilst some contributors argue the community sector’s positioning in and against the State creates a tension that 
LVJRRGIRUGHPRFUDF\IRUH[DPSOH3DWHUVRQ&KDQDQ WKHGLƸFXOW\ZLWKWKLVDUJXPHQW LV LWVUHOLDQFH
RQ WKH6WDWHDVQRQDOLJQHGDUELWUDWRU ,QVWHDG WKHUHKDVEHHQD -DQXVIDFHGDSSURDFKDQH[WROOLQJRI WKHYLUWXHV
of community development concurrent with an undermining of its viability. This has been done through unstable 
IXQGLQJDUUDQJHPHQWVQRQQHJRWLDEOHVHUYLFHDJUHHPHQWVDQGDGHOLEHUDWHGLVFRXUDJHPHQWRISROLWLFLVHGDFWLYLVP
VRPHWKLQJWKDWFDQOHDGWRH[FOXVLRQIURP6WDWHJUDQWDLG&ULFNOH\	'HYOLQ/HH2š%\UQH
Despite reluctance by Irish political parties to endorse neo-liberalism, their actions portray support for its political-
economic doctrines. This model prioritises free-market economics and corporate interests over democratic politics 
and the public good, facilitates a transfer of wealth to an elite, and limits civil rights concealed in the language of liberty 
and freedom (Harvey, 2005, Giroux, 2006, Klein, 2007). The current crisis in neo-liberal capitalism has not brought 
DQDEDQGRQPHQWRI WKLV ULJKWZLQJ LGHRORJ\ UDWKHU LWSURYLGHV IHUWLOHJURXQG IRU WKHGHHSHQLQJRIQHROLEHUDOLVP
(Klein, 2007). Despite increased State interference at the top (contrary to espoused desires for State disbandment), 
WKHUHLVDFRQWLQXHGVKULQNDJHRIWKHSXEOLFVHFWRUDQGZHOIDUHSURYLVLRQMXVWLƶHGWKURXJKWKHQHHGWRVWDELOLVHWKH
ƶQDQFLDOVHFWRUDQGVDIHJXDUGFDSLWDOLVPDWDOOFRVWV:KLOVWVRPHPLJKWDUJXHSUXGHQFHLQVRFLDOVSHQGLQJDVWLPHO\




   
The McCarthy Report (2009) paved the way for a business-type rationalisation of the community sector implemented 
through project closures, compulsory mergers, and funding cuts Harvey (2012) demonstrates as disproportionate 
to other publically funding entities. There has also been a State encouraged re-interpretation of what remains of 
the sector most notably through a eulogising of volunteerism through the Task Force on Active Citizenship and 
a deliberate alignment of its work with a larger, non-political voluntary sector (Lloyd, 2010). The non-negotiated 
absorption of CDPs into Local Area Partnerships not only led to a surrender of assets built up by community groups, 
it also has meant the dismantling of independent management structures and loss of local control. O’Byrne (2012 
p.22) illuminates the experience of those on the ground when she quotes one CDP coordinator describing ‘the heavy 
boot of the State on their neck through the use of economic violence’. 
Increasingly, communities are provided for by over-stretched community workers and those in receipt of government 
UHWXUQ WR HPSOR\PHQW EHQHƶWV ZKLOVW GHPDQGV IRU VHUYLFHV LQFUHDVHV DV WKH\ GHDO ZLWK WKH V\PSWRPV RI WKH
GLVDVVHPEO\RIZLGHUSXEOLFVHUYLFHSURYLVLRQ7KHPRRGZLWKLQWKHVHFWRUEHLWUHDORUSHUFHLYHGLVWKDWWKHƷLFNRI
a pen by an unsympathetic civil servant could be enough for a project to close, a job to be lost, a service to be shut 
down.  It is little surprise that the option chosen by many is to stay below the political parapet. 
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ii. Co-option through Partnership
The community sector’s involvement with national partnership agreements can be drawn out as a second contributing 
IDFWRULQLWVFRRSWLRQ,QFRPPXQLW\VHFWRUUHSUHVHQWDWLYHVWRRNXSDPXFKOREELHGIRULQYLWDWLRQWRLQƷXHQFH
social policy by moving from a position of ‘external critics to critical participants’ (Larraghy 2006 p.375) through 
their involvement within the Community & Voluntary Pillar (CVP) of National Social Partnership. This pillar was never 
given equal billing as social partners, excluded from pay talks in particular, and the expulsion of the community 
platform, (a collective of community sector organisations that formed part of the CVP), for their refusal to endorse 
Sustaining Progress revealed power over rather than power with and the lack of leverage held by the community 
sector when set against trade unions and employers. Perhaps most concerning is the admission by those involved 
that the process was frustrating and unproductive, delivering little more than tokenistic gains and that its pursuit at 
times usurped attention to local concerns (Murphy, 2002, Meade, 2005, Lee, 2006). 
 
7KHUHZDVDOVRFRQVLGHUDEOHHƵRUWH[SHQGHGDW ORFDO OHYHOZKHUHSOXUDOLVWHQJDJHPHQWZLWK6WDWHDQGVHPL6WDWH
structures is where community sector presence has been ‘most evident, widespread and sustained’ (Nexus, 
2002: 46). This is despite some researchers reporting concerns about their democratic legitimacy and the quality 
of community representation (Sabel, 1996, Walsh, 1996). More recently, community workers engaged with local 
partnership structures reported having little say in decision making (Powell & Geoghegan, 2004). Also problematic 
were dichotomous interpretations of what constitutes community development with partnership companies 
commonly viewing it as an extension of support services into a community rather than as a process of individual and 
FROOHFWLYHWUDQVIRUPDWLRQXQGHUWDNHQWRLQƷXHQFHV\VWHPLFFKDQJH
iii. Ideological Divisions Within
A third contributor in the cooption of the community sector lies with its own failure to develop into a recognisable, 
cohesive sector with little knowledge of its existence or relevance held by those not directly involved. Part of the 
UHDVRQLVDVLJQLƶFDQWWKHRU\SUDFWLFHGLYLGHDQGLWLVOLNHO\WKDWGLVFXVVLRQVRQFRQFHSWVRISUDFWLFHWKDWDSSHDURQWKH
pages of academic journals are not engaged in by many community workers on the ground. Particularly telling, Powell 
& Geoghegan (2004 p.156) reveal community work in Ireland ‘not to be rooted in a discourse of radicalism’ (original 
italics) with practitioners motived by a range of sometimes competing factors and often not seeing their work as 
DERXWLPSOHPHQWLQJVRFLDOFKDQJH$OVRGLVFXVVLQJWKHRU\SUDFWLFHGLYLVLRQV6D\HUGUDZVRXUDWWHQWLRQWRWKH
range of disciplines community workers are drawn from including teaching, social work and healthcare emphasising 
WKHZD\LQZKLFKWKLVLQƷXHQFHVDQDVVRUWPHQWRIDSSURDFKHVDGRSWHG
Also contributing to ideological heterogeneity, there is no over-arching ethos of community education presented 
E\ 9(&V DQG WKHPRVW VLJQLƶFDQW IDFWRU LQ GHWHUPLQLQJ DSSURDFK LV OLNHO\ WR EH WKH RQWRORJLFDO RXWORRN RI HDFK
individual community educationalist. This sentiment was captured by Lovett et al (1993) when they chronicle a range 
of responses to bottom-up, self-managed, radicalised community groups from VEC workers. Some of these groups 
FLWHFRQVLGHUDEOHSDUWLFLSDWLRQE\$(2VLQFOXGLQJLQYROYHPHQWLQVHWXSDQGRQJRLQJFRQWULEXWLRQRWKHUVEHOLHYHG
some AEOs were an oppositional hindrance.
There has also been persistent ideological tension through the life-span of the community sector which pre-dates 
6WDWHLQYROYHPHQW7KRPSVRQ/RYHWWHWDO&ULFNOH\	'HYOLQ$WWKHURRWRIWKLVLVGLVDJUHHPHQW
EHWZHHQUDGLFDOFRQƷLFWRULHQWHGSURSRVLWLRQVVXFKDVWKRVHSUHVHQWHGLQWKLVSDSHUDQGSOXUDOLVWDSSURDFKHVWKDW
rest on an analysis of power as something that can be successfully negotiated within civil society spaces. 
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These tensions have not gone away and a comprehensive review of literature by Motherway (2006) reveals continual 
disagreement along understandings of power, interpretations of tokenism and thoughts on future directions, clashes 
that persist even after the State implemented disassembly of some independent structures. 
 
Also problematic is the deference paid to State funders by representative bodies and the continual public 
HPEUDFHPHQW RI 6WDWH UHIRUPV 1RWZLWKVWDQGLQJ WKH HƵRUWV E\ $RQWDV WR LQYROYH FRPPXQLW\ HGXFDWLRQDOLVWV LQ
consultation with civil servants about changes taking place, their initial endorsement of SOLAS and interpretation 
of it as ‘a key watershed in the development of a coherent Further Education and Training Sector in Ireland’ (Aontas, 
2012 p.4) is regrettable given Aontas’s representative role for all models of community education and the lack of 
leverage this starting point allows in future negotiations given the concerns raised in this paper.  
 
iv. De-radicalisation Through Professionalisation. 
$ƶQDO IDFWRU LQ WKHGHUDGLFDOLVDWLRQRI WKHFRPPXQLW\ VHFWRU LV LWV VHHPLQJO\SURJUHVVLYH YLUWXDOO\XQFRQWHVWHG
process of professionalisation. An anti-professionalisation stance can often be interpreted as an anti-standards 
SHUVSHFWLYH 7KLV LV VLPSO\ QRW WKH FDVH DV KRZ HOVH FDQ VRFLDO FKDQJH FRPPXQLW\ HGXFDWLRQ EH HƵHFWLYH" 
What is challenged is the way in which standards of practice are determined and by whom.  As a sector professionalises, 
MacDonald (1995) emphasises the centrality of a recognisable elite the functions of which are: 
  WRGHYHORSSURIHVVLRQDOLGHRORJ\
  DJUHHFKDUDFWHULVWLFVWKDWIRUPWKHEDVLVRIPHPEHUVKLSDQG
  negotiate the realms of practice and levels of autonomy from the State. 
Again, implicit in this is an assumption of the State as impartial and neutral mediators between professionals and their 
benefactors (MacDonald, p.134).   
Towards Standards in Quality Community Work &:&LVWKHPRVWWDQJLEOHSURSRVDOE\DQHOLWHRIDFFHSWDEOH
professional practice, endorsed through particular educational pathways.  It commits the sector to a consensus model, 
despite its failures thus far, with one of the many pre-requisites for acceptable standards being towards ‘networking, 
solidarity and engagement with all of the stakeholders, including central government and local authorities (CWC, 
S7KLVOHDYHVOLWWOHURRPIRUPDQHXYHUIRUFRQƷLFWRULHQWHGUDGLFDOPRGHOVRISUDFWLFHPDUJLQDOLVLQJWKHP
within their own sector.   
A second important event for community educators who interpret themselves as community development workers 
LV WKHXSFRPLQJ LQYROYHPHQWRI WKH7HDFKLQJ&RXQFLO $OWKRXJK VWLOO QRW IXOO\ FODULƶHG LWZRXOG DSSHDU WKDW IURP
April 2013, those delivering FETAC accredited programmes will need to register with the Council, the standard 
UHTXLUHPHQWEHLQJJUDGXDWHDQGSRVWJUDGXDWHTXDOLƶFDWLRQ$OWKRXJK7HDFKLQJ&RXQFLOUHJXODWLRQVGRDOORZVRPH
room for maneuver through recognition of prior learning and potential to accredit extensive on-site supervision (The 
7HDFKLQJ&RXQFLOLWLVXQFOHDUKRZRUE\ZKRPWKHVHZLOOEHPRQLWRUHGDQGWKHDEVHQFHRIHƵHFWLYHV\VWHPV
that recognise prior experiential learning across the adult education sector remains problematic.   
 With the exception of literacy and leisure pursuits. 
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These developments, both Towards Standards and the involvement of The Teaching Council, endorse dependence 
on certain specialist knowledge validated through university recognition, a customary feature of professionalisation 
/DUVRQ+RXOH&HYHUR0DF'RQDOG7KHSDUDGR[WKLVSUHVHQWVLVWKDWDVERGLHVRINQRZOHGJH
develop around equality, social justice and the eradication of poverty, the professionals that circumvent these 
become dependent on the continuation of these circumstances for their own academic and professional survival 
often emitting a sense that theirs is the only true understanding of a particular situation. 
3URIHVVLRQDOLVDWLRQFDQEHSUHVHQWHGDVDƵRUGLQJJUHDWHUDGYDQWDJHIRUWKHFRPPXQLW\ZRUNHUWKDQWKHFRPPXQLW\
member s/he is positioned to serve (Larson, 1977, McDonald, 1995) with that which is practiced by others considered 
un-professional and therefore unvalued. This is regardless of the legitimacy of community connections. Linking 
SURIHVVLRQDOVWDWXVWRXQLYHUVLW\TXDOLƶFDWLRQVDOVRWDNHVWKHLUDFTXLVLWLRQRXWRIWKHUHDFKRIPDQ\UHVLGLQJ LQWKH
communities in question, less likely to have the educational requirements required to attend college (O’Connell et 
al, 2006).  This perpetuates the internal cooption of practice by ‘outsider community workers’, potentially valuable in 
their role as ally, but also guilty of contributing to capitalism’s cultural invasion (Freire, 1972) through the unwitting 
hegemonic incursion of middle-class norms.  When they take up representative roles, as has often been the case, the 
quality of this representation is questionable given that those negotiating do so from their own lens of experience 
and not from lived experiences.  
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Conclusion
Despite its pessimistic overtures, this paper is committed to the promotion of radical community education viewing 
it as symbiotic with a type of community development that is practiced to challenge the status quo.  Whilst the extent 
of the State enforced annihilation of the sector and the ease at which this has happened can seem overwhelming, 
DSRWHQWLDOSKRHQL[IURPWKHƷDPHVPLJKWEHDUHWXUQWRVRPHRIWKHUDGLFDOYROXQWDU\DFWLYLVPWKDWLQLWLDWHGVRFLDO
FKDQJHFRPPXQLW\HGXFDWLRQLQWKHƶUVWSODFH$FRQVHTXHQFHFRXOGEHDUHDGRSWLRQRIFRQƷLFWXDOUHODWLRQVKLSV
with the State, bringing practice away from consensus models that have underpinned so much of Ireland’s recent 
history and in line with new social movement theories forcing practitioners to consider whose side they are on.  
6RPHH[DPSOHVRI WKLV DSSURDFKDUH LGHQWLƶDEOH7KH6SHFWDFOHRI'HƶDQFHDQG+RSH, a broad based alliance of 
community organisations, artists and trade unionists and linked to the occupy movement, is committed to creative 
resistance to community sector cuts and economic injustice. Its actions to date have not only culminated in the 
mobilisation of 1,000-2,000 community members and workers, in colourful street protest on three occasions, but in 
D)UHLUHDQLQƷXHQFHGSURFHVVRIconscientisation, initiated through locally based workshops politicising communities 
and those who work within them. A second collaboration between the community sector and trade unionism, the 
Communities Against Cuts Campaign9KDVDOVRPRELOLVHGVXSSRUWPRVWVLJQLƶFDQWO\WKURXJKDUDOO\RISHRSOH
RSSRVLQJ FXWV WR WKH FRPPXQLW\ VHFWRU 5HFHQWO\ UHFRQYHQHG LW LV ZRUNLQJ WR VXSSRUW SUD[LV LQƷXHQFHG ORFDO
activism to a range of issues alongside building for a national rally at budget time. 
 
2QHFDQQRWGHQ\WKHIDLOXUHVRIWKHVHDFWLRQVWRVXEVWDQWLDOO\LQƷXHQFHWKHSROLWLFDOHVWDEOLVKPHQWDIXUWKHUUHPLQGHU
of the lack of leverage held by the sector.  Mobilisations do however ensure visibility for a cause and builds solidarity 
within. The community sector could also form wider alliances across social movements such as environmental, anti-
austerity and anti-capitalist campaigns and link with adversarial political parties and independent TDs. Again it is 
unclear what the outcome of such alliances might be but this reticence can be countered with an assertion that 
SOXUDOLVW DFWLRQVKDYHQRW WKXV IDU VXFFHHGHG LQ LPSURYLQJ WKH ORW IRUPDQ\ DQGSHUKDSV LW LV WLPH IRU D GLƵHUHQW
approach. For social change community educators, the creation of critical learning spaces that encourage a 
questioning of the status quo is an important counter-hegemonic action that, true to its principles, encourages each 
of us to consider ourselves as social actors and to ask how we might become an agent for change. 
9 For more information see http://www.inou.ie/campaigns/siptucommunitie.html accessed 4 November 2012. 
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